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INTRODUCTION
　　　　　This　paper　describes　a classroom　research　study　conducted　in　the　Center.for
English　Language　Education　Freshman　English　program.　The　purpose　of　the　study
was　to　determine　the　effects　of　extensive　reading　on　learners'reported　use　of　reading
strategies　and　attitudes　towards　reading　in　English.　Extensive　reading　is　defined,　as
well　as　the　reasons　for　implementing　the　program　and　conducting　the　study.　Finally,
the　research　results　are　presented　and　recommendations　made　based　on　these　findings.
RESEARCH　 BACKGROUND
Extensive　Reading-What　is　it?
　　　　　Extensive　reading　is　reading　widely　a　large　quantity　of　self-selected　xts.　It　is
the　kind　of　reading　many　people　do　in　their　daily　lives　that　distinguishes　readers　from
non-readers.　In　the　classroom　context,　it　can　further　be　defined　as　reading　self-selected,
easy,　interesting　texts　for　pleasure,　with　few　or　no　exercises　to　be　done　afterwards.　In
contrast,　intensive　reading　in　the　foreign　language　classroom　means　slow,　careful
reading　of　short　but　linguistically　complex　texts　for　the　purpose　of　language　study.
Extensive　reading　focuses　on　reading　massive　amounts　of　simple　text　with　the　purpose
of　reading　for　pleasure　and　understanding.
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Why　do　it?
　　　　　If　we　accept　that　people"learn　to　read　by　reading"(Eskey　and　Grabe,1988,　p.
228),as　is　evident　from　our　own　experiences　learning　to　read　in　our　first　language(L1),
then　it　follows　that　learning　to　read　in　a　foreign　language　must　also　require　prolonged
practice.　As　pointed　out　in　the　literature,　in　some　ways"reading　is　no　different　from
other　learned　human　abilities　such　as　driving,　cooking,　playing　golf,　or　riding　a　bicycle:
the　more　you　do　it,　the　more　fluent　and　skillful　you　become"(Bamford　and　Day,1997,　p.
6).
　　　　　 Over　the　years,　teachers,　theorists　and　researchers　alike　have　tried　to　devise
models　of　what　the　process　of　reading　actually　involves.　These　models　in　turn,　have
been　applied　with　varying　degrees　of　success,　to　the　practice　of　teaching　reading　in　both
the　Ll　and　second　language(L2)classroom.　Until　fairly　x・ecently,　it　was　commonly
believed　that　meaning　was　text-bound　and　that　reading　was　a　decoding　process-it　was
the　reader's　job　to　solve　the　puzzle,　word　for　word.　In　the　foreign　language　classroom,
this　decoding　took　the　form　of　painstaking　translation　exercises　of　usually　very　dif丘cult
texts.　However,　with　the　growing　understanding　of　psycholinguistic　models　of　reading
as　an　interactive　process　first　presented　in　the　early　1970's　by　Frank　Smith　and
Kenneth　Goodman,　plus　the　movement　toward　more　communicative　language　teaching,
there　has　been　a　discernible　shift　in　teaching　practices　in　the　English　as　a　foreign
language(EFL)reading　classroom.　Many　new　textbooks　and　curriculums　emphasize　the
importance　of　teaching　higher　level,　or'top　down　reading　strategies,　uch　as　making
educated　guesses　from　contextual　clues,　using　prediction　and　schemata,　reading　for
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different　purposes　and　so　on,　as　well　as　the　continued　instruction　of　bottom-up
strategies.(For　further　discussion　of　interactive　models　of　reading,　see　Carrell,　Devine
　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　 P
and　Eskey,1988.)
　　　　　An　interactive　model　of　reading　e皿phasizes　the　skills,　knowledge,　experience　and
expectations　the　reader　brings　to　a　text.　As　EFL　teachers,　it　is　our　responsibility　to
create　an　environment　where　students　can　indeed　interact　with　written　text　in　an
authentic,　meaningful　way.　An　extensive　reading　program　can　go　a　long　way　toward
achieving　this.　First　and　foremost,　it　gives　the　teacher　a　chance　to　encourage　learners　to
have　the　confidence　to　approach　L2　text　as　they　might　any　LI　text--with　e　intention　of
finding　out　something　new.　Indeed,　the　success　of　an　extensive　reading　program　relies
on　the　teacher's　efforts　to　foster　a　love　of　reading　that　will　continue　beyond　the
classroom.　Because　students　are　encouraged　to　read　self-selected,　asy,　interesting
texts,　the　likelihood　of　successful　reading　experiences　increases.　　 Such　positive
experiences　pro皿ote　learner　autonomy　which　leads　ill　turn　to　learning　success　and
enhanced皿otivation(Dickinson,1995).　Like　the　child　learning　to　read　in　her　L1,
success　leads　to　con丘dence　to　try　more　challenging　texts,　which　leads　to　more　success.
　　　　　The　fact　that　intensive　reading　instruction　alone　fails　to　produce　fluent　readers　is
evident　from　the　generally　low　L2　reading　proficiency　ofJapanese　students　entering
their　first　year　of　university.　For　the　majority　of　these　students,　reading　English　has
meant　the　slow　and　painful　task　of　translating　short　but　linguistically　complex　texts
selected　by　the　teacher.　Indeed,　because　students　in　Japanese　high　schools　pend　so
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much　time　decoding　and　are　exposed　to　such　small　quantities　oftext,　it　means　that　they
are　rarely　engaged　in　actual　reading.
　　　　　Several　studies　conducted　in　recent　years　have　provided　evidence　for　the　benefits
of　extensive　reading(Mason&Krashen,1977,　and　Elley,1991).　These　studies　have
shown　that　students　who　read　extensively,　more　often　than　not,　learn　new　vocabulary,
improve　their　attitude　toward　reading　and　language　learning,　improve　their　writing
ability　and　learn　to　read　more　fluently.　Because　they　are　engaged　in　reading,　they
naturally　get　better　at　it.　Fro皿my　 own　teaching　experience,　students　who　have
positive　reading　experiences　through　reading　simple,　self-selected,　whole　texts,　undergo
asignificant　change　of　attitude　toward　reading　in　English.　Many　students　who　initially
dread　reading,　slowly　but　surely　develop　confidence　in　their　ability　to　understand　and
complete　whole　books.
　　　　　 In　Japan,　EFL　students　may　have　little　use　for　actual　spoken　communicative
proficiency　intheir　daily　lives.　However,　as　more　and　more　Japanese　become　connected
to　the　world　through　the　Internet,　promoting　good　reading　habits　in　English　is
especially　relevant.　With　rapid　globalization　occurring　and　English　emerging　as　the
lingua　franca　of　the　Internet,　more　and　more　Japanese　will　have　a　genuine　need　to　be
able　to　read　English　efficiently.　While　English　remains　a　compulsory　subject　at
university,　asteachers　we　can　emphasize　the　importance　of　English　proficiency　interms
of　the　Internet　o　motivate　our　students.
　　　　　 At　Asia　University,　Goal#1　in　the　CELE　 Handbook　stipulates　that,"Students
will　improve　their　English　communication　skills"and　specifies　that　in　the　area　of
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Reading,　students　will"scan　a text　for　specific　nformation;infer　the　meaning　of　words
from　context;increase　their　active　command　ofvocabulary;and　read　for　comprehension"
(CELE　Handbook　2000,　p.37).　In　light　of　these　goals　and　the　reasons　outlined　above,
the　author　felt　hat　it　would　benefit　students　to　incorporate　Extensive　reading　into　the
FE　program.
IMPLEMENTING　 THE　PROGRAM
Selecting　and　Purchasing　the　Books
　　　　　Because　the　main　library　did　not　hold　suitable　material,　a　selection　of　titles　at
specific　levels　was　purchased　through　the　university　bookstore　from　the　Heinemann
series　and　the　Oxford　Bookworm　Black　series.　While　the　author　preferred　the　content
and　quality　of　the　Heinemann　series,　more　Oxfox・d　books　were　purchased　because　of　the
extensive　glossary　in　the　back　of　the　lower　level　books.　Unfortunately,　Heinemann
books　have　glossaries　only　at　the　much　higher　levels.
　　　　　To　gauge　the　level　of　readers　needed　before　purchasing,　one　class　of　students　was
given　sa皿ple　readings　from　the　beginner　level　through　to　the　intermediate　level.　A丘er
an　explanation　by　this　author　of　reading　fluently　for　fun,　the　students　were　asked　to
read　and　rank　the　four　samples　against　each　other　using　the　ratings‐"Too　easy","Just
right"oガ"Too　difficult,"Based　on these　responses,　the　author　estimated　that　most　of
the　students　would　be　reading　at　the　beginner　level.　The　reading　requirement　for　the
semester　was　also　based　on　an　estimate　of　how　many　pages　a　student　at　the　lower　level
could　read　in　a　45-minute　period.　While　extensive　reading　places　a　heavy　emphasis　on
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reading　a　lot　and　often,　the　reading　requirements　et　could,　theoretically,　be　met　if
students　worked　diligently　during　the　45-minute　reading　period　once　a　week　with　little
out-of-class　reading.　The　rationale　behind　setting　easily　attainable　reading　goals　was
that　this　author　did　not　want　the　students　to　be　overwhelmed　by　FE　homework　in　light
of　the　fact　that　it　is　only　one　oftheir　many　subjects.
Introducing　Extensive　Reading
　　　　　At　the　beginning　of　the　semester,　two　lessons　introduced　extensive　reading　to　the
students.　The　teacher　led　a　discussion　of　the　differences　between　extensive　and
intensive　reading,　using　a　simple　table　on　the　blackboard　to　illustrate　he　differences　in
purpose,　amount,　speed　and　level　of　both　kinds　of　reading(Welch,1997).　The　teacher
explained　the　reading　requirements　for　the　semester　and　distributed　the　first　reading
record　to　be　completed　for　the　first　book　read(see　Appendix　D).　Students　could　read
either　within　the　one　level　or　across　levels,　as　long　as　they　read　the　required　number　of
books　and　submitted　a　reading　record　for　each　book　completed.　During　the　following
lesson,　the　teacher　led　a　discussion　on　reading　for　pleasure,　eliciting　from　students　the
means　by　which　they　select　reading　materials,　for　example,　genre,　title,　cover,　author,
level　of　difficulty,　etc.　when　choosing　texts　in　their　Ll.　The　students　were　encouraged
to　use　the　same　criteria　for　selecting　a　text　from　the　collection　fgraded　readers.　They
could　change　books　if　they　weren't　interested　in　their　first　selection　rfound　the　level
inappropriate.　Students　spent　the　rest　of　the　lesson　choosing　a book,　with　the　teacher
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making　recommendations.　At　this　stage,　students　were　strongly　encouraged　to　choose
easier　ather　than　difficult　books.
Maintaining　the　Program
　　　　　For　the　rest　of　the　year,　students　spent　one　lesson　a　week　either　reading
extensively　orworking　on　their　reading　records　independently.　At　some　point　during
the　lesson,　students　were　given　time　to　discuss　their　book　with　their　partner.　This
author　also　used　this　time　to　discuss　the　reading　material　with　students　on　an
individual　basis。　 Students　submitted　reading　records　as　they　co皿pleted　each　book,
enabling　the　teacher　to　keep　track　of　individual　students'progress.　At the　end　of　each
semester,　students　were　given　a　grade　according　to　the　amount　of　reading　done.
THE　STUDY
The　Goal　of　the　Study
　　　　　The　goal　of　this　study　was　to　determine　the　effects　of　promoting　extensive
reading　on　learners'reported　useof　reading　strategies　and　attitudes　in　general　towards
reading　in　English.　The　study　covered　two　semesters.　Students　came　four　times　a
week　for　a　45-minute　Freshman　English　class,　a compulsory　subject　for　all　first-year
students　at　the　university.
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The　Subjects
　　　　　The　subjects　of　this　study　were　first　year　students　at　Asia　University.　At　the
beginning　of　the　semester　in　April　1999,　all　first-year　students　at　the　university　were
streamed　into　twenty-two　levels　according　to　their　major　and　their　performance　on　a
listening　and　reading　test　administered　by　the　university.　With　Advanced　being　the
highest　and　Level　21　the　lowest,　the　subjects　of　this　study　were　Level　8.　 While
proficiency　varied　widely　between　the　different　majors　and　within　the　classes
themselves,　the　subjects'level,　in very　general　terms　was　high　beginner　to　low
intermediate.　At　the　begi皿ing　of　the　year,96　students　were　taking　part　in　the
program.　This　figure　dropped　to　83　by　the　end　of　the　second　semester.
Collection　fData
　　　　　Two　questionnaires　were　used　to　collect　data　on　students'perception　of　their　own
strategy　use.　To　form　an　overall　impression　of　strategy　awareness　for　the　four　classes,
Questionnaire　1(Appendix　A)was　administered　twice,　at　the　beginning　and　end　of　the
year.　The　questionnaire　comprised　of　10　statements　focusing　on　reasons　for　reading　and
the　strategies　u ed　in　the　process.　The　first　half　of　the　questionnaire　quired　students
to　reflect　on　their　reading　in　their　first　language.　For　each　statement,　students　were
asked　to　indicate　whether　the　statement　was"a.　Always　or　almost　always　true　of
them;""b.　Usually　true　of　them;""c.　Somewhat　true　of　them;""d.　Usually　not　true　of
them;"or"e.　Never　or　almost　never　true　of　the皿!'The　second　half　of　the　questionnan・e
required　the　students　to　repeat　the　process　and　reflect　on　the　same　statements,　in
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regard　to　reading　in　English.　The　questionnaire　was　administered　in　Japanese　to　avoid
any　ambiguity　in　meaning.
　　　　　Questionnaire　2(Appendix　B)was　designed　to　prompt　student　evaluation　of　their
own　reading　and　the　extensive　reading　program　itself.　This　questionnaire　quired　the
subjects　to　complete　10　statements　and　to　make　any　further　comments　they　had　on　the
program.　It　was　administered　in　English　with　a　Japanese　translation　made　available
for　those　who　requested　it,　at　the　end　of　the　second　semester.
DISCUSSION　 OF　RESULTS　 AND　 IMPLICATIONS
　　　　　While　no　formal　study　was　done　on　the　subjects'actual　reading　proficiency,　the
questionnaire　sults　how　a　significant　change　in　the　students'reported　use　of　specific
reading　strategies　and　general　reading　proficiency.　Itis　also　apparent　that　changes
occurred　on　the　affective　level--more　students　reported　that　they　enjoyed　reading　in
English　and　that　extensive　reading　had　helped　improve　their　English　in　several　areas.
Student　feedback　to　both　the　first　and　second　questionnaires　appeared　to　be　consistent,
suggesting　that　the　students　understood　what　was　being　asked　of　them.
Changed　Attitudes
　　　　　Responses　to　the　first　questionnaire　at　the　beginning　and　end　of　the　year
indicated　an　overall　positive　shift　in　the　subjects'attitudes　towards　reading　in　English.
In　response　to　Statement　2"I　enjoy　reading,"there　was　a　significant　increase　of
students　responding　that　this　was　usually　to　always　true　of　them　when　reading　English
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from　42.6%at　the　beginning　of　the　first　semester　to　55.3%at　the　end　of　the　second
semester(Appendix　C,　Table　2).　Conversely,　the　percentage　of　students　reporting　that
the　statement　was　usually　not　true　to　never　true　of　them　decreased　from　26.9%to
16.9%.This　change　in　students'pleasure　of　reading　further　supports　the　argument　that
if　students　can　read　materials　of　their　own　choice　at　an　accessible　vel,　their　enjoyment
and　motivation　to　read　will　increase.
　　　　　 The　change　in　subjects'responses　over　the　two　semesters　to　Statement　3"I　read
only　for　school"also　reflects　this　change　of　attitude　toward　reading　in　English
(Appendix　C,　Table　3).　In　the　first　semester,51.6%of　the　subjects　responded　that　this
was　usually　to　always　true　of　them.　This　figure　decreased　to　35.2%by　the　end　of　the
second　semester.　While　it　is　not　possible　to　know　with　any　certainty　what　other
motivation　the　subjects　might　have　for　reading　English,　it　can　be　speculated　that　they
read　not　only　for　school　but　also　for　pleasure.
　　　　　 Responses　to　Questionnaire　2　also　demonstrate　a positive　shift　in　attitude.　Forty一
丘ve-point-five　p rcent　of　the　students　reported　that　their　reading　had　improved
somewhat　in　response　to　Statement　6　and　46.9%responded　that　reading　the　graded
readers　had　improved　their　general　English　skills　somewhat　as　compared　to　2.4%who
felt　heir　eading　had　not　improved　at　all.　Statements　g and　10　asked　students　to　make
an　overall　evaluation　of　extensive　reading　in　the　Freshman　English　program.　While
only　140f　the　83　respondents(16.9%)reported　that　the　extensive　reading　class　was
really　enjoyable,43(51.8%)responded　that　it　was　good　and　23(27.7%)reported　that　it
was　okay.　Only　three　students(3.6%)responded　that　it　was　a　waste　of　time.　Written
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comments　at　the　end　of　the　questionnaire　included　the　following　explanations　for　why
some　students　felt　extensive　reading　should　not　have　been　part　of　the　program:"I　don't
reading　books　even　Japanese　books　so　reading　isn't　fun　for　me;""Reading　books　in
English　helps　my　English　but　I　can　do　at　home.　I　want　to　learn　from　the　teacher　in
class;"and"1'm　too　sleepy　in　reading　lesson."
　　　　　In　contrast,730f　the　respondents(87.9%)agreed　with　Statement　10:"Extensive
Reading　should　be　a　part　of　Freshman　English"and　10(12%)disagreed.　Students　who
responded　that　it　should　be　part　of　the　program　gave　reasons　such　as:"lt's　my first　ime
to　read　books　in　English;""Some　books　are　fun　and　is　easy　for　me　to　understand;""I　can
know　famous　stories　in　original　language"and"lt's　more　relax　and　change　from　other
FE　class."
　　　　　In　general,　responses　were　affirmative　tothe　statement"I　would　recommend　this
book　to　my　 classmates.　Why?Why　 not?"on　the　reading　record(Appendix　D).
Comments　included"lt's　easy　so　it's　fun　for　me,""We　can　know　about　serious　problem　of
environment,"to"I　want　to　show　all　men　so　they　can　know　woman's　heart."　Not
surprisingly,　when　students　responded　that　they　would　not　recommend　a　book,　the
most　common　reason　given　was　that'lt　is　difficult　for　me　 to　understand'.　While
students　were　encouraged　to　change　books　if　the　level　was　too　difficult　or　the　material
was　not　interesting　for　them,　it　appears　that　students　were　reluctant　to　do　so.　This　was
also　apparent　in　their　negative　responses　to　the　statement"I　don't　read　everything--
only　the　text　that　interests　me"in　Questionnaire　1(Appendix　C,　Table　6).　While　some
students　fell　short　of　meeting　the　reading　requirements　for　the　semester,　the　vast
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majority　of　students　remaining　in　the　course　were　successful　and　several　continued　to
read　beyond　the　requirement.
Shift　in　Strategy　Use
　　　　　 Extensive　reading　promotes　vocabulary　acquisition.　However,　as　Nation(1997)
points　out,　learning　new　vocabulary　through　extensive　reading　is　a　very　fragile　and
gradual　process,　requiring　repeated　meetings　with　a　new　word　within　a　certain　time
li皿it.　He　explains　that　for　this　to　happen,　students　have　to(101arge　amounts　of
extensive　reading　at　suitable　vocabulary　levels"so　that　there　are　repeated　opportunities
to　meet　wanted　vocabulary"(lbid.,15).　While　59%of　the　students　responded　that　the
required　amount　of　reading　was"good"(Questionnaire　2,　Statement　3),　the　fact　that
only　22.9%reported　that　extensive　reading　had　improved　their　vocabulary　suggests
that　students　were　not　reading　enough　for　real　improvement　in　this　area　to　occur.
Indeed,　the　reading　requirements　et　by　this　author　were　far　less　demanding　than　the
requirement　of　500　pages　recommended　in　the　literature(Helgesen:1997).　The　fact
that　only　30%responded　that　extensive　reading　had　improved　their　eading　speed　also
suggests　that　students　were　not　required　to　read　enough,　or　were　reading　above　their
level.　Even　though　one　third　of　the　students　reported　that　they　were　required　to　read
'too　much'(Statement　3
,　Questionnaire　2),　in　retrospect,　students　might　have　bene丘ted
more　from　more　demanding　reading　requirements.
　　　　　Student　end　of　year　responses　to　Statement　4:"I　read　every　character/word
carefully,"Statement　5:"I　read　in'chunks'-groups　ofwords　at　a　time,"Statement　7:
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"Before　I read
,　I　guess　what　the　text　is　about　from　the　title/pictures,"Statement　8:"I
use　a　dictionary　when　I　don't　understand　a　word"and　Statement　9:"1'skip'words　I
don't　know　and　keep　reading,"indicated　that　so皿e　transfer　of　effective　LI　reading
strategies　had　occurred　for　a　significant　umber　of　students.　This　is　of　particular
significance　as　no　explicit　s rategies'training　was　given　during　the　year.
　　　　　 Positive　responses　to　Statement　4:"I　read　every　character/word　carefully,"(see
Appendix　C,　Table　4)reveal　a　bottom　up　approach　to　text　where　the　reader　decodes　the
whole　text　word　by　word.　The　distribution　fthe　students'responses　regarding　their
use　of　this　strategy　when　reading　their　first　language　remained　constant　over　the　two
semesters,　with　46%responding　that　this　was　usually　not　to　never　true　of　the皿.　Based
on　these　negative　responses,　it　can　be　assumed　that　the　subjects　relied　more　on　the　top
down　strategies　of　skipping　unfamiliar　words　and　reading　in　semantic　chunks.
However,　there　was　a　significant　change　in　responses　regarding　their　application　fthis
strategy　to　English　text.　At　the　beginning　of　the　year,43.8%responded　that　this　was
usually　to　always　true　of　them,　dropping　to　27.2%at　the　end　of　the　year.　Conversely,
30.2%responded　that　it　was　usually　not　or　never　true　of　them　on　the　first　questionnaire,
this　figure　increasing　to　42%by　the　end　of　the　year.　This　shift　in　response　suggests　two
possibilities:that　re ding　word-for-word　had　become　an　obsolete　strategy　for　more　of
the　subjects,　orthat　a　transfer　of　more　successful　reading　strategies,　that　is,　reading　in
"chunks"and　skipping　unfamiliar　words
,　from　the　LI　to　the　L2　had　occurred.
　　　　　 Likewise,　changes　in　the　students'responses　to　Statement　5:"I　read　in'chunks'-
groups　of　words　at　a　time,"(see　Appendix　C,　Table　5)also　indicate　that　more　students
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were　adopting　a top-down　approach　to　English　text.　There　was　a　significant　increase　in
affirmative　r sponses　from　33.6%at　the　beginning　of　the　year　to　39.9%at　the　end　of　the
year,　virtually　matching　the　percentage　of　students(39.7%)employing　the　same
strategy　when　reading　in　their　native　language.　It　appears　that　more　students　were
reading　at　the'ideas'level　of　text　rather　than　the'word'level.
　　　　　 More　students　reported　using　prediction　and　reading　at　the　idea　level　of　text　and
fewer　students　reported　relying　as　heavily　on　dictionaries　and　decoding　English　text
word　by　word.　In　response　to　Statement　7,"Before　I　read,　I　guess　what　the　text　is
about　from　the　title/pictures,"asignificant　increase　in　the　number　of　students　reporting
the　use　ofthis　prediction　strategy　occurred　from　64%to　73.8%(see　Appendix　C,　Table　7).
One　possible　explanation　for　this　change　might　be　that　as　students　exercised　the　right
to　choose　books　of　interest　to　them,　they　were　encouraged　to　refer　to　the　titles,　pictures
and　back　cover'blurb'as　　quick　way　of　anticipating　the　content　of　the　text.
　　　　　 While　responses　to　Statement　8,"I　use　a　dictionary　when　I　don't　understand　a
word,"remained　fairly　constant　for　the　Ll(see　Appendix　C,　Table　8),　there　was　a
significant　drop　in　the　percentage　of　students　reporting　regular　dictionary　use　for
English　vocabulary　between　semesters　from　63.9%to　47.6%.　This　change　is　also
reflected　in　the　students'responses　toStatement　9:"1'skip'words　I don't　know　and
keep　reading"(see　Appendix　C,　Table　9).　There　was　an　increase　from　24.6%to　38.5%of
students　reporting　that　this　was　usually　or　always　true　of　them　when　reading　in
English.　In　response　to　Statement　80n　 Questionnaire　2,　while　only　22.9%of　the
students　reported　that　their　vocabulary　had　improved,59%reported　that　extensive
ioi
reading　improved　their　ability　to　guess　word　meanings　from　context.　Because　extensive
reading　encourages　learners　to　read　texts　of　interest　to　them　at　their　own　level,　they　are
more　able　to　make　intelligent　guesses.　In　comparison,　the　kind　of　texts　often　used　in
intensive　reading　instruction　in　Japanese　high　schools　discourage　such　guessing
because　the　level　is　much　too　difficult　and　the　subject　matter　is　often　beyond　the
learner's　schemata.　Because　students　choose　their　own　texts　in　an　extensive　reading
program,　they　are　more　likely　to　have　some　knowledge　of　the　subject　matter　at　hand.
　　　　　Possibly　the　most　unexpected　information　to　come　out　of　this　study　was　that　less
than　half　the　students　reported　reading　in　their　Ll　and　English　word-for-word.　While
reading　word　for　word　is　often　regarded　as　a　hindrance　to　fluent　reading,　several
studies　of　ESL`learners　whose　LI　uses　ideograms　have　suggested　otherwise.
　　　　　Also,　in　a　previous　tudy　of　Japanese　EFL　students　by　this　author,　the　majority
of　subjects　reported　that　they　"read　every　word/character　carefully"in　both　Japanese
and　English.　As　noted　elsewhere　in　the　literature(Chien,1994,16),"Much　importance　is
placed　on　memorization　in　learning　to　read　an　Ll　which　uses　ideograms.　Therefore
learners　transfer　this　belief　to　learning　English　as　a　foreign　language　and　tend　to　be
'word　bound
."'
　　　　　However,　more　than　46%of　the　subjects　of　this　study　reported　that　reading　every
word　character　carefully　was　never　true　of　them　in　their　Ll,42%responding　the　same
in　regard　to　English　at　the　end　of　the　second　semester.　It　seems　that　the　subjects　of
'Up　to　date
,　most　studies　on　language　learning　strategies　have　been　carried　out　in　ESL　classrooms　as　distinct
from　EFL　classrooms.
ioz
this　study　found　strategies　such　as　skipping　unfamiliar　words　and　reading　in　chunks
more　effective　than　reading　word-for-word.
CONCLUSION
　　　　　The　findings　of　this　study　were　that　the　promotion　of　extensive　reading　in　the
Freshman　English　program　resulted　in　changes　in　students'reported　use　of　several
reading　strategies　and　attitudes　toward　the　task　of　reading　itself.　Nearly　half　the
students　reported　that　extensive　reading　had　improved　both　their　reading　and　general
English　proficiency.　More　significantly,　nearly　ninety　percent　of　the　subjects　responded
that　extensive　reading　should　be　a　part　of　the　Freshman　English　program.　While　it　is
not　possible　to　know　with　any　certainty　from　this　study　that　students'reading
proficiency　did　in　fact　improve,　it　is　clear　that　students'perceptions　were　indeed
influenced　in　a　positive　way.　In　retrospect,　students　may　have　experienced　even　more
success　had　they　been　required　to　read　even　more　extensively.　The　fact　that　many　of
the　subjects　of　this　study　chose　a　graded　reader　as　a　memento　of　Freshman　English　is
an　encouraging　sign　that　for　at　least　some,　reading　in　English　had　become皿eaningful.
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Appendix　A
Questionnaire　1
Please　read　each　statement.　Circle　the　letter　that　is　true　for　you.
●
●
●
●
●
Always　or　almost　always　true　of　me.
Usually　true　of　me.
Somewhat　true　ofme.
Usually　not　true　of　me.
Never　or　almost　never　true　of　me.
WHENIREADINMYFIRSTLANGUAGE・
(1)
(2)
(3)
(4)
(5)
(6)
(7)
(8>
C9)
(10)
Iread　to　get　information　　 　 　 　 　 　 　 　　 　 　 　 a
Iread　for　enjoyment　　 　 　 　 　 　 　　 　 　 　 　 　 　 a
Iread　only　for　school　　 　　　　　　　　　　　　　　　　　　 a
Iread　every　character/word　ca efully　　　 　　　　 a
Iread　in'chunks'-groups　ofwords　at
atime　　　　　　　　　　　　　　　　　　　　　　　　　　　a
Idon't　read　everything-Iread　onlythe
text　hat　interests　me　 　　 　 　　 　 　　 　 　　 　 　 a
Before　I　read　Iknow　what　the　text　is
about　from　the　title/pictures　　　　　　 　　　　　　　　　 a
Iuse　a　dictionary　when　I　don't
understand　a　word　　　　　 　　　　　 　　　　　 　　 a
I'skip'words　I　don't　know　and　keep
reading　　 　　　　　　　　　　　　　　　　　　　　　　　　　　　　a
Iam　confident　I　understand　the　writer's　intention　a
??
??
??
??
?
?
?
?
?
??
?
?
?
?
?
?
b　 c　 d　 e
b　 c　 d　 e
b　 c　 d　 e
b　 c
b　 c
b　 c
d　 e
?
?
?
?
WHENIREADINENGLISH
(1)
(2)
(3)
(4)
(5)
(6)
(7)
(g)
Iread　to　get　information
Iread　for　enjoyment
Iread　only　for　school
Iread　every　character/word　carefully
Yread　in'chunks'-groups　ofwords　at
atime
Idon't　read　everything-Iread　only　the
text　that　interests　me
Before　I　read　I　know　what　the　text　is
about　from　the　title/pictures
Iuse　a　dictionary　when　I　don't
understand　a word
?
?
?
?
??
??
??
??
?
?
?
?
?
?
?
?
?
?
?
?
a　 b　 c　 d　 e
a　 b　 c　 d　 e
a　 b　 c　 d　 e
a　 b　 c d　 e
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C9)
(10)
1'skip'words　I　don't　know　and　keep
reading
Iam　confident　I　understand　the　writer's
intention
a
a
b
b
C
C
d
d
e
e
Appendix　B
Questionnaire　2-Extensive　Reading　Evaluation
Please　read　the　state皿ents!questions.　Circle　the　letters　that　are　true　fc)r　you.
?
?
2.
?
4.
5.
The　choice　of　book　titles　was:
a.excellent　b.　good　　　　c.　okay
The　level　ofbooks　was:
a.too　easy　　b.　good
d.terrible
c.too　difficult
The　amount　ofreading　we　had　to　do　was:
a.not　enough　to　improve　my　reading　b.　good
Doing　the　reading　records:
a.helped　me　understand　the　book
b.helped　me　improve　my　English
c.didn't　help　me　at
My　favorite　genre　of　story　was:
a.horror　 b　love　c.　adventure　d.　mystery
c.too　much
e.science　fictionf.short
stories
?
?
?
?
?
Ithink　my　reading　has　improved:
a.alot　　 b.　somewhat　 　 　 c.　a　little d.not　at　all
Reading　the　graded　readers　improved　my　general　English　skills:
a.alot　　 　 　 　 　 b.　somewhat　 　 　 c.　a　little　　 d.　not　at　all
Extensive　Reading　improved　my:
a.vocabulary
b.grammar
c.guessing　words/meanings　from　context
d.reading　speed
e.writing
LO6
9.
10.
Ithink　the　extensive　reading　class　was:
a.really　enjoyable　b.　good　　 　c.　okay　　 　 d.　a　waste　of　time
Extensive　reading　should　be　a　part　of　Freshman　English.
a.Iagree　　　　　　　　　　　　　　　　b.　I　disagree
PLEASE　WRITE　YOUR　COMMENTS　BELOW.
THANK　YOU　FOR　YOUR　HELP
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Appendix　C
Reading　Strategies　Questionnaire　Results
Students　were　asked　to　read　the　statements　and　circle　the　answers　that　best
described　them.
?
?
?
?
?
?
?
?
?
?
?
?
Almost　or　almost　always　true　of　me.
Usually　true　of　me.
Somewhat　true　of　me.
Usually　not　true　of　me.
Hardly　ever　or　never　true　of　me.
Table　1:`7read　to　get　information"
In　my　first　language In　English
St1--semester nd2　　 sem
ester
Stl　　
semester
nd2　　
semester
a 20.2% 14.7% 4.4% 1.1%
b 28% 20.4% 21.3% 28.4%
C 35.9% 44.3% 48.3% 51.1%
d 12.3% 13.6% 16.8% 19.3%
e 3.3% 6.8% 8.8% 0%
Table　2:'7　enjoy　reading"
In　my　first　language In　English
6tl　semeste
r
nd2　　　
semester
stl　　
semester
nd2　　　
semester
a 16.85 12.5% 10.1% 7.9%
b 39.3% 38.6% 32.5% 47.5%
C 24.7% 26.1% 30.3% 29.5%
d 17.9% 18.1% 20.2% 11.3%
e 1.1% 4.4% 6.7% 5.6%
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Table　3:'7reaゴo刀ム!for　schooノ"
In　my　first　language In　English
6t1'"-
semester
nd2　　 semester Stl　　
semester
nd2　　 semester
a 6.'T 7.9% 17.9% 10.2%
b 14.6% 18.1% 33.7% 25%
c 31.4% 34% 30.3% 318%
d 21.3% 27.2% 11.2% 27.2%
e 25.8% 12.5% 6.7% 5.6%
Table　4:'7readevery　character/word　carefu!/y"
In　my　first　language In　English
stl　
semester
nd2　　
semester
Stl　　
semester
nd2　　
semester
a 4.4% 5.6% 14.6% 3.4%
b 19.1% 17% 29.2% 23.8%
C 30.3% 30.6% 25.8% 30.6%
d 33.7% 38.6% 21.3% 35.2%
e 12.3% 7.9% 8.9% 6.8%
Table　5:ワrθヨゴ加 励 ・刀盈 初 ・ups　ofwords　at　a　time"
In　my　first　language In　English
6tl　
semester
nd2　　
semester
Stl　　
semester
nd2　　
semester
a 4.4% 6.8% 5.6% 9%
b 37% 32.9% 28% 32.9%
c 33.7% 32.9% 21.3% 14.1%
d 16.8% 23.8% 21.3% 14.7%
e 7.8% 3.4% 4.4% 5.6%
]09
Table　6:"l　don't　readeverything-on/y　the　text　thatinterests　me"
In　my　first　language In　English
st1--
semester
nd2　　
semester
Sti　　
semester
nd2　　
semester
a 1.1% 1.1% 3.3% 2.2
b 12.3% 6.8% 17.3% 10.2%
C 23.5% 30.6% 13.5% 23.5%
d 35.9% 30.6% 38.2% 42%
e 26.9% 34% 19.1 21.5%
Tabie　7:'Be1わreノ「read,　Iguess　whatthe　text　is　aboutfrom　the　titノ%r)ietures"
In　my　first　language In　English
st1°-
semester
nd2　　
semester
Stl　　
semester
nd2　　 semester
a 37% 34% 33.'7% 38.6%
b 33.7% 40% 30.3% 35.2%
C 21.3% 18.1% 25.8% 21.5%
a 3.3% 4.4% 4.4% 3.4%
e 4.4% 2.2% 5.6% 1.1%
Tal)le　8:'7　use　aゴ1ヒァtion∂1γ面 θz1∬don'tαηゴerstanゴaworゴ"
In　my　first　language In　English
Stl　
semester
nd2　　　
semester
Stl　　
se皿ester
nd2　　　
semester
a 19.1% 10.2% 31.4% 14.7%
b 26.9°/u 31.8% 32.5% 32.5%
C 28% 37.5% 24.7% 30.6%
d 16.8% 12.5% 5.6% 14.7%
e 8.8% 7.9% v.6% 6.8%
iio
Table　9:ツ"skisプwords　I(わn't　knowanゴ」deep　on　rea曲g　
In　my　first　language In　English
st1'""
semester
nd2　　
se皿ester
Sti　　
semester
nd2　　
semester
a 10.1% 10.1% 6.75 7.9%
b 22.4% 21.5% 17.9% 30.6%
C 31.4% 32.9% 37% 31.4%
d 23.5% 25% 26.9% 21.5%
e 12.3% 10.2% 11.2% 7.9%
Table　10:'l　am　confidentlunderstand　the　writer's　intention"
In　my　first　language English
Bt1'""
semester
nd2　　 semester Sti　　
semester
nd2　　
se皿ester
a 8.8% 11.3% 3.3% 3.3%
b 17.9% 17% 16.8% 19.4%
C 44.4% 49.4% 46% 52.2%
d 28% 13.6% 25.8% 19.3%
e 44% 7.9% 7.9% 5.6%
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　 　 　 　 　 　 　 　 　 　 　 　 　 　 　 　 　 　 　 　 　 　 　 　 　 　 　 　Appendix　 D
Reading　 Record
Date.............................................
Name...........................................
Class...........................................
Author..........................................
Title.............................................
Level　 of　Reader..............................
Istarted　 this　 book　 on.......................
Type　of　Story: adventure
mystery
science　fiction
love
　　 の
action
other.●
horror
short　stories
,　「 ●　●　■　●　●　■　曾
This　story　was　about...
The　hero/heroine　is...
The　villain　is...
The　other　characters　are...
IIiked　these　characters...
Because...
Idisliked　these　characters...
Because...
The　most　interesting/exciting/funny　partof　this　book　was　when...
Give　this　book　a　grade(circle　one)
A　 (Ienjoyed　the　book　very　much)
A(lt　was　an　interesting　book)
B　 (lt　was　too　easy　for　me)
C　 (lt　was　too　difficult　for　me)
D(ldid　 not　enjoy　this　book)
F　 (lt　was　an　awful　book)
Would　you　recommend　this　book　to　another　student　to　read?Yes/No
Why?
Ifinished　this　book　on...
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